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ABSTRACT ,r 

This annotated bibliography reviews 12 publications 
dealing with substitute teaching, including an article listing at 
least five ways principals can avoid problems with substitute 
teachers, a guidebook providing detailed advice for substitute 
teachers, an article suggesting community people with special 
knowledge be called in as an alternative to hiring a substitute, two 
articles on increasing the effectiveness of substitute teachers, and 
a description and analysis of a college sociology professor *s 
experiences as a substitute teacher. Other articles give advice for 
devising strategies to make substitutes an effective part of the 
school's mission; report the results of a comprehensive survey of 
substitute programs in 1,728 school districts; describe examples of 
innovative programs that have proved to be successful in improving 
the^quality of substitute teachii>g, describe a Houston program for 
training effective substitutes; give advice to regular teachers, 
department chairpersons, and administrators on what exactly a 
substitute can or cannot do and on the cooperation necessary to 
integrate substitutes into the regular classroom without disruption; 
and offer a checklist to evaluate a substitute teacher program. 
(DCS) 
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Booth, M* R* ''Get Your Money s Worth by Hiring 
Super Substitutes/' The Executive Eduamr, 1 8 
(August 1981), pp, 34, 37. E| 249 876, 



What can a school manager do to find and keep good substi« 
tutes^ 

With as much as S fx^rtent of a Hchcx)rs faculty on any given 
dry being substitute teachers and with their costs averaging l^e- 
tween $«> and $80 per day, school executives can't afford to 
ignore the qualitv and experience of substitutes. Fortunately, the 
author of this article points out, there are at least five ways prin- 
cipals can avoid problems with substitute teachers. 

First, a principal can keep a record of good substitutes, including 
information on the distances they live from school and their fields 
of training. Fellow principals might also recommend good substi- 
tutes—a service they wt>uld no doubt appreciate in return. 

Interviewing a prospective substitute can also give clues to a 
teacher s flexibility, resourcefulness, and sense of humor. Posing 
hypothetical situations. Booth advises, will gain nnore information 
about a potential substitute than asking for their general attitudes. 

Third, in preparing a substitute for work— a task that Booth 
stresses can started in the interview -principals should cover 
the "dark" areas in their school'spperating procedures, thoseareas 
that strangers would know nothing about— where to park, where 
to pick up lesson plans, where and when to sign in, "Nothing 
should be assumed" about what the substitute is familiar with. An 
orientation packet would show the substitute to the cafeteria and 
library and provide maps of fire €^scape routes, as well as explain 
school policies on attendance. 

Next, a substitute "is crippled without three basics: lesson plans, 
an attendance roster, and seating charts." Classroom teachers can 
be required to fite emergency lesson plans with departnient heads. 

Finaiiy, principals should ensure continuity in discipline by 
providing evaluation forms for substitutes on helpful and problem 
students. Rudeness or misbehavior to a substitute should be fol- 
lowed up with penalties equal to those for abuses of regular 
teachers. 



Cannon^ Geneva. Survival Guide for Substitute 
Teachers. Snow Hill, Maryland: Worcester County 
Board of Education. 1984, 17pages. ED 242661. 

The author of this en^couraging guidebooK provides substitutes 
with detailed advice — ranged chronologically from preparing for 
class to afterclass tasks—with an emphasis on providing **a positive 
classroom climate for stud' ^ts to learn, to interact, and to have 



fun in the prfKess," Cannon's emphasis on the practical details 
of classroom management might make this an ext ellent general 
handbook for substitutes. 

Even if they are catlod in on short notic o, it is vital that substitutes 
prepare for class by arriving early to review the classroom t<\u her's 
materials and ask questions about school rules or sjxx iai students' 
needs. Thc^y should also be prepared to provide emorgenc y lesson 
plans if none was left by the classroom teacher. 

With a sense of being prepared, a substitute can {>erform dip* 
lomaticaiiy and purposefully: smiling, introducing himself or her- 
self, and informing the class why the regular teacher is gone and 
when he or she will return. Perhaps the most important pie( e of 
advi'^e Cannon offers, is that, beginning as soon as class starts, the 
substitute should convey the impression that something important 
is happening in the classroom. 

Then, of course, the substitute must follow up the scnise of 
importance with a clear direction in the lessons and activities of 
the day. Students need to be told how as well as whtit to do and 
why, directives should inform students of a lesson s objectives, 
the way it should be done, and what to do after they finish. 
Cannon suggests that the substitute circulate among students as 
they work, giving guidance and answering questions. Summariz- 
ing the day's activities for the regular classr<K>m teacher enables 
the latter to integrate that day wi»h the regular class r>rf>gram. 

Above all. Cannon makes clear to substitutes that they, too. are 
im|K>rtant parts of a school program. 



Oeutchman, Sandra "Why Settlefor a Subnituter 
The Clearing House, 56, 9 (May 1983). pp. 197 98. 
El 280 867. 

When a classroom teacher is absent, it could l>e a unique op- 
portunity instead of a problem. Instead of hiring a sul>stitute, a 
principal can call in a guest teacher An intriguing alternative to 
a substitute program, a guest teacher arrangement uses community 
people with special knowledge in various areas, people who will 
enga^ the special needs and interests of the students. 

To begin organizing such a program, each classroom teacher 
would make out a request list, describing the specific knowledge, 
skills, and approaches that ^ould enhance the course objectives. 
After the list is approved by the faculty committee and sul>mitted 
to the administration for approval, guest teachers can be invited 
to apply to the new program. Each district njight invent its own 
criteria and format for the applications, which can range from 
projected lesson plans to videotaped examples of applicants' 
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io<H hio^. SUi<k*iUs t aKo review iN* ,ipplicant<; ond express 
tl>eir prtMeienco^, A c<mipiiter might be used to sU)re the intorri^a- 
tt(m so It is wmW tor review and selectior^ when a tlassrooi^i 
tea( her must be al>sent. 

When the tlu hui; strikes, a guest teat her is on call Students 
e\|>e<l tt> hear something new arid perlinetit from the guest md 
to xH* s(MiKH>ni^ that thev mav even have had a hand in ( hoosing. 

Best<les iMMOg a retieshing alternative to sut)si»tutes, guest 
U\k ht^rs unikJ suggest new content, methods, and resources to 
uuro(!iKe into the regular currKiilum, (iuest tea< liing might just 
turn th** um ertaintv ot t ailing on substitutes *nto the enri< hment 
ot u^ing knowledgeable practitioners. 



Drake, lackson M, 'Making Enettive lisc^ ot the 
Substitute Teacher: An Adn^inislrativc* ()p^>ortU' 
mt\/' N \SSP BullvUn, hS, 44h ^September 
\ny TAAM), El 249 892, 

A viibstitute teac hc^r is otten thought ot as the \pure tirc^* ot 
AnuTican cHkication/* quips Drakt^^ — that is, as an enu^rgtHic v 
.MHiH thtit 1^ lorgotten as soon as the emc^rgcnu v is over, InstcMd 
oi MmhnH>u tht^ problem to substitutes, though, Drake lavs it at 
\hv M huol door, Subvtitutov < an macie more* c^iYch tivc^ tc\K hers, 
ht* sa\ s, with U^tter adn^inistrativ^* planning. In partic ular, rcn ruit- 
UHMif, selection, inser\i(e training, and evaluation nec^d to be 
nupnnedat mostst hot>K, I lis suggestiriis, asthcMoMowingexum- 
pies retl(H t, ( learK point to the role of the aclmmistrator: 

\afiuus PUMOs oi fe< renting good substitutes n^ight im lucie in- 
vriKu>g parenK colleges, and regular or rc^tircd tisuhc^rs in the* 

s*NU( b. 

In nH^ning a cadre ot substitutes, a principal should alvvavs 
sc^Uh i those who can tcwh— <an adapt to varioes sorts ot c lass^ 
fooms, a( hic^c* rapport with students, cJcwonsiratc^ kntavU^ige or 
a sub|eii tield, and weather a rough tcMching assignment with 
humor, 

Bi^sidc^s pr<aiding an inservice orientation, an administr,itor 
might rcMnember to asstgn substitutes only to departrnt^nts in w hic h 
thev ha\e tertuuation ancl e\{>erttst\ 

Spec itt< st.HKkircis could also t)e set tor substitutes m teaching, 
managcniM^nt technique's, professional attribute's, and |i<^rs<>nal 
? harac terKtics genH^ral standards that can guide a substitute\ 
seiet tion: e>rKnitation» and evaluation. 

In sum, savs Drake^^ administrators shoukl ciispel the^ir a|>athv 
♦ilwiut stihstiiute»s ,md bc^gin to re^cognt/e their real value. 

Friodman, Norman I. "High Sc hriol Substituting: 
^^^k Dtwands and Adaptations m Educational 
Work,** Urlhm E(hK.)lH)n, IB. 1 f April ]98iK pp, 
114 26. El 282 2C>C>, 

What htippe^ns when a c olle^ge soc iology t>rofe*ss<)r Ixh omc^s a 
substitute^ tcMC her in public sc hools? Frieniman tells what it was 
iik<* to be that professor. Besides learning how to do the job of a 
substitute, he^ also IcMrned how to analyze the role. 

He sulvstituted for 4^ <ic hool days over a ten-month period, 
spending i9 days in scMiior high schools. 4 at junior highs, and 
2 at ek^me^ntary s< hoots. As a **typic al" substitute ^he did not repeal 
his oc c u|>tUion or advane cm:! degree to stutbnts or other teachc^rsK 
Friedman obsc^rved recruitment and orientation procedures and 
cJaily n>ulines. 

He touftd that he was r»xpected to adapt to two major ckwand 
tiresis "order-maintenance*' and ^'assignment-execution/' 

The task of maintaining order in the classrcKjm. he founds de- 
mands the same skills of substitutes as of regular teachers, though 
thv demands are^ intensified by the substitute's temporary status. 
But substitutes also have special order-maintenance problems. In 
fk*scribing the *}>hc^ni>menon of the false friend/ for instance. 



Friexlnum relates how* app^uentty friendly stucknUs will warn a 
substitute about a classS disc ipline prcible^ns, only to knome the 
biggcvst discipline prol>kw tliemselvv^. 

He ha<i to resort to a kind oithcMtnc alitv in '*assignmentH*xeH u- 
tion/' in which hc^ was oftcMi rextuircMi to fill in class timt* with 
in>pron\ptu content Wause the re^gular feacht*r\ ksson plans 
wt^ri^ too shc>rt or too vague. When teac he»rs hn indcHKMuk^nt work 
tor stuck^nts, the subistitute was re^lieved of the ihhkI k> improvise 
and could he^tp stud^^nts, 

Fne^dman observes that substituting IxMis more* study not e>nlv 
Ihh ause it is important in itself but Ix^cause it is an extrewe* 
strippcHi-down. spe^edednio form ot teaching'* that can provide 
insights into all icnk hing Mtuattons, 



Frosch, Carol Snow. Thoughts on the^ Prope^r Ulili^ 
/ation of t!ie Substitute* leacher," Hulhtifi 
ha. 4ba Oanuarv 19H4k pp, 89^91, [| 291 495. 



fhere are two common views on the question of subs(itut<^s* 
e»fk\ tivtM)e*ss: enthe^r the substitute te*ac ht^r ncwK to be^ orientcnl to 
the* sc hcK)!. or the re^gutar classroom tesKher nen^ds to be* (raincKl 
to provi<k^ for the substitute s ncHKis, Although esuh view has its 
mcTits, the unicjue nevds ot cMch school will (mjbably cilt tor 
c onibining t)<>th approac he^ n In fac t, esu h sc hool has very difkwnt 
(*\peM tations ot its substitutes. Some se h<H)ls are* e one e*rne*c< mainlv 
that substitute's cont»ol students, (^the*rs ih,)t the*y maintain s<m>e 
e<ku ational continuitv, 

VVhate*\eT the comern. a strateuv ^ai) In* devisinl tor making 
substitute's an e^tteetive [)art ot the^ se hool's nuss|<>n. Orientation 
sessions, tor instance, can as \Mm\ as a school re(}uires or a 
substitute neH*ds, They mav be as thorough as a she>rt eoursc* on 
classroom managemcM^t or as bncM as a summary of neM<*s uy 
information about school pr<He*dure*s. 

( oope^ration ami coordination anu>ng sc hool staff can also tii<} 
in nMH'ting the sc hool s ncH^ds. But administrators will probably 
have to ck4i^g,ite responsibilities m tmlvr to e»nsur<* e^veryone^X 
c(H>peratK)n, Making suro that t<*achers leave !c*sson plans and 
seating < hart^ w ith substituti*s, tor instanc e, mav Ix* nee essary to 
make the most of ^.ubstitute te\ichc^rs* se*rvice^s. Assigning a msubv 
tCM< her or administrator to re^spond immeckatelv to a suhstitul<*'s 
pIcM for heip can avoid future problems. 

In ge*neral. fk^xtbility and adminisirative* planning are thi^ ke^vs 
to guaranteeing that s^ hooK and substitute's nH*sh. 



Koellifig, Charles H. "Substitute^ Feac hers Sc b<H>l 
Poli< ie^s and Prm edures in the North C entral Reg- 
ion,* fr/uraf/o,a 104. 2 tWinter, I9a$hpp. rr>-7K 
El 297 140, 



Most school districts do not now have a systematic ut eHec tive 
substitute tCMche r program, concludes Koelling, who c onducte^l 
a comprehensive survc^y of substitute programs in 1,728 school 
distric ts, Koelling's cjucstkmnaire covere*d administrative* arrange 
merits in substitute programs, the sc hools* rk^termination ot substi- 
tutes' qualifkations, and oj^eratkmal issues in running substitute 
programs. The* targe sample rangexl from small ciistric ts having 
less than one thousand students to larger districts of over te*n 
thousand, Koelling s data highlight areas of strength and wcMknc>ss 
in substitute programs. 

There was unanimity in the k)w pay and tmcevtain status af- 
forck^d substitutes, Koelling found. In most distrk ts, the em|>loy- 
ment of substitutes was not by contract Ixit day to day, Fc*w distric ts 
t6.7 |>ercent) give fringe benefits to substitutes, but in every si/e 
category, districts give regul r teacher's t^ay to substitutes working 
a minimum num^K^r of days pe^r ye^ir. The majority of districts in 
c*ach category also pay between $t() and $40 per thy for thetr 
substitutes. 
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The training re<|uir(H< tor suhstttiitcs» a stH ond topic <>l Koolling*s 
research, was |)i^rhat>s the weakest area, Atthouuh ttMtilitaHtm 
was a mininuim requirenHMit in perce?^^ ol the distriu^ owr 
70 pert tMit required no minimum proie^sional trammji not anv 
s^KH iai trattung in the tield in which the substitutes were assi^ruHl 
to teach. Mtist su->rkinglv. over 97 {^erre?>t requirtMi tv> [>reviouv 
teaching evperit^^ >r substitutes. 

Similar to the ap<ah\ ai>out teacher traininji tot suhsiHiUe^. Koe!- 
ling aKo tound that nearly three-tourths oi the distriUs had no 
tormat pr(ij;ran)s lor eithc^r orientation or evaluation. An average 
ot onlv i'S percent ot all distntts had developed har^dhook^ tor 
substittite-teac her orientation. 

VVjth thtMnadtK^jac tesot prott;rat^iss<>V'\ (dent, Koelhnusui^gests 
a nev\ rmphasi^ on thi^ imporlam e ot ^uhsiuutes and ai^ i^xploM- 
tion of the costs and iKMietits of alternative arrangemonts. 



Kraft, Daniel W, "New Approac hiN to the Substitute 
leacher Problem." NASSP Bufhtm. <>4, 4C 6ep- 
t(M)^bor l^mOK pp, 7^hm. El 2M) 144 

Kratt has ossomt)!ed <.v\<in)plos ot innovative programs that have 
pro\ed to be successtu! m improving the qualit\ of substUute 
tcMt luniL^ rhrso new pro^i;rains in onontation and evaluation test^K 
aj>ain that M hooK <an improve substitute^ tiM<hin^ with tU^vible 
atui ( reati\e polit ies, 

fwinj* lovvnship. New jersev, tor instance, otters a teivweek 
1 ourse in substitute^ teac liin\» as part ot its evening adult-educ ation 
program, A ^tx^utH^k |)rogran) in Wilmington, {)eiav\are. pul^hc 
s<hoois covers m hool ob|t^ct»vtN jjuf intfociuces substitutes U) 
administration, guidance, and health staiis. *Man\ sc hoot systems 
hold annual seminar-/* Kratt |)omts out, toc^xpiajn new educ a^ 
lional innovations to sul>sjitutes. Substitutes mav also attencJ ta<^ 
ultv nH»c^tings. ^tatt tnsm ic c» programs, and parcmt-tcNVc her assvx h 
ation tunc Hon*-/* 
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School distri< ts it\ Now Y<>rk» I <^ AngoU^s. SoattU\ and i^lso- 
v\ horo i*iv<* '^uhstitutt^s t*\tra timo Jo propari^ bv niiMns oi a tvvonty- 
h>iir-h<Hir recorclod .uis\\tH\ng M>tvUi\ whu h p<^rmitv to<u hers to 
report th(Mr ahstn^o^ oarly. In Detroit, a computer KkjUn Mibsti- 
tutos quitklv and <h^c irles whether a spet itK ally requested substi- 
tute is available! 

In some st hooK, evalualum imnK are available to suhstiUitt^s, 
wha l an rate t!)e help thev rt^teiM^tl irom teac hers an(i a<iminis. 
trators, Su(h tnmis have Ikhmi used in (irovse Potnte, hi|i»an. 
and MtKltord, Massachusetts 

Abf)ve alt. thtuigh, substitutes \mII never tuiutton i^tleitively 
until thev are consideriHl pioti^sionals and as vahial)le parts ot 
s< htiu! tatultJes. Renaming suhsntiites, as sonu* s(ho?>|s have 
done, as resme' or '\miest' teachers at providing \hvm with 
sluclent "hosts" to answer thtMrqiuMionsi an raise student attitudes 
and also nnprovt^ the substitute s quality o? te k hinp. 



Mclnlire, Ronald C and Hughes, Larry Hous- 
ton Program Trains htedive Sul>sntuli^s ' /Vi/ /)(»/ra 
Lip^hm. hi. 10 thine l^mii, p, TO J. f ) iM 

With lew sui)s|iuaeshtivingade(|uateptole^vHjnal Um< Su^r tuinv 
ing, hov\ c an piuK ipats ensurt^ that their subsiuutt^s have tlu* skills 
to n^anagea t lasxn nmi and imvt the sc hoolV cnhic ationa! i»oals> 

A prtUlKal program s|X)nsored bv the University of Houston, 
levas Stnitht^rn \ 'niversifv, and the t Houston Indepi^ncJenl S( hool 
Oisiriit ad<lress(^s thi^ special demands that <ontroot substitute 
hwi hers, I he Substitute ]ea( her t<hi( aticjo Modules ^SU Msi ar<^ 
twcMitv two-hour inservue training < lasses that seek to in^prove 
th<* elYet ti\e!H^ss ami working ( onditions ot substitutt^s, the prob- 
len>s addressed in th(^ STfMs wer<^ suggtsUKi bv siil>Mitut(^ teac lu^rs 
and veritied bv regular tt^u hers and builfling prim ipals la(h 
SlfcM Uu Uses on a simple vital skilk 

In <Jev(^loping the list ot skills, the <<wpilers cJistovert^d that 
manv oi the skills of substitute teachers differ from tht>s<^ of regufar 
tea( hers, l or e\ampl<\ substitute's do not know the students they 
work with, s<i thev must vary their presentatitms an<j rely on be* 
havior management techniques. Thus, some mochites tcsu b sub- 
stitutt^s positive reinforcement Ich bniques in cwourage siinleuts* 
appropriate tM»haviors. 

Other STfMs u\uh program partic ip^ints cNscHitial tcsu hing 
skills: to set tasks at appropriate^ ievc^ls ot ditfic ulty, to suppiv 
prompts, and tocHvide longassignnK^nfs into shorter, more* rcvulilv 
a(<omf>lished tasks. MoftuIcK also empha^i/e tommunu ation 
skills, the mcHhanics ot filling out school nmi^s, umtc^rstanding 
s< bool distric t pulic ic»s tiod s< hool laws, and using stateMwJoptc^d 
tc^xts and matc^riais, Om^ |>arti( ularly useful program d<sUs with 
lesson planning on >hort notic e. 

Results stw>w the program has inipn>vt*r< the ciuality ot instruc tion 
and providcKl sc hools vvith depiMicJable |)ools of knovvU^cJgeable 
sul)stitutes 



Rawson^ D.V. "Iru revising F ffcx tivenc^ss nt Sub- 
stitute Teac hers," MSSP Huihtith lv>. 44U iSc*p- 
ttwber 1981), pp. 81-4. E| 249 89 ^ 



Some oi the problom^i asscKiatetl with substitute teac hers may 
grow from the Kav priority givc^r. to them in the sc hool systcw. 
Their pay sc alc^s do not rellec t their dittenng amounts of ex;K*rionce 
nor the Ixw^ttts ottere d regular teac hers. Their role c^xptHtations 
are widely si atterc^l: administrators wanting order in the c lass« 
room, c lassroom tc^ac hers wanting continuity with their programs, 
and substitutes wanting to mc^et both st*ts of extKHtations while- 
k^ing all too aware of their low status in the system. In short, 
their distance from the normal activjtic^s ot a school can c rcMte 
problems. For instanc e, how a substitute deals with tlio studc^nts' 
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s^iniratiun tUi\u»t\ trum \hvk ro^ular tooi hor can (tok^riT^ino 
whelhot sHjdootv U^\\\ thv substitute^ as weak or as an ovtonston 
[hv sthuul s iuupoH' and authority, 

Soi\int> thi^vo prahl* ^ u\ status and ^xweption is roally not so 
i^iuMM a^ it oiii\ so<4iv Solutions Uv m bringing tht^ substituto 
i ;t>sor lo \hv rr^uKir m liool iWironment. t lantvinu the xaguo 
t*\{HH tatituis atxi intnxhK m\i tormal U^t^dbai k pnHedurtN, 
Porhaps a la< tiM\. liaison, appointed bv tho |>rin( ipai, < an tai ililalo 
t tMnmunu atiun brtwtH'O tho vubvtituto and thv rt^iiiular ia< u!t\ \ 
sbort insi*f\ H onHuht bodo\otv<itorvdui u>gthela< ullv s us>i< »<>n 
tij siil>st>tutov and to t iantvini* roios and puKoduro^, FKnaliy, 
^toad n«t\iniion adniinistrative t^aluations alun<\ »^aH$ation 
and UH'tllnu k t ould in\uKt» roi^uia*^ tisu hors. who < an aKo initialo 
v\afuatM>ns 

\nak /mii tm^ prt A>\vm ( arriulK and in\ oK ini» tbi* \\ hole Uk uIk 
tn t uu()< r.^tar snluuun^ nia\ be ibo bi^^t t our^e^ ut aitron in 
vulvinu the ^uh^tHuto di!v*n^nia 
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Rundaii, Richard A. (j!\o \our Sub a Break/ Ihc 
( kwffni: //<H/s(v 'v'v, I iSepteml>er IWI^ pp 4 >'4 
II i^t> ^■^^>, 



Ibt* k«'\ lo H)t**t4ratini> ^ub^litutc^s Into thv regular classroom 
without (hsfupnon is knowing what substitutes can and cannot 
dn fhesr «nd?s|H'nsaf)]e /)o s and Dong's are addressed to three 
U*tHip^ who aa> r« sponsible tor pr(*ptUin\; substitutes It lakes then 
Hub ( uoptMattve eUort inlevirtite substitutes into a st hool s p?n> 
Uran) 

hrs} tii^ai^u k\uhvr^ shtiuk) rernen)()er that \hv substitute 
t!ot*sn t krvow :h<* students Assi^ninH^nts should be t rowci-pleasers 
anti should nil the altottcnj tinnv Films or videos arc* the best 
a^sitjnnionts Reading a ^sij»nnH*nts, active lessons, an(i < ombining 
i lasses with an<ither teacher all kwp studcMits occupic^cl. Substi- 
tute ^luHild be spared having to administer tests, dodemonstra- 
tH>ns thr\ ma\ be tiniamiltar with, or give workshc^ets that the 
stuilents 1 an do <(Ui( kh . 

/ k^piUinn^nt < /laif/jersons too, t an help with ad\.an< e prepare 
hfn a^ well a^ w -onab onta< t VMlh thc^^t bsiitutes, Bud^etinu 
time dur:nudepa« al mc^etings to disc uss tac vA\\ abscwe pro- 
< edurc^s x\ili pa\ (. , ,^'^.<^s in a smoother (iperation later. ( hatrpc^r* 
M>ns < an <jtso v^ri^et substitute's in the abscsil teac hi^r's < Kissroom. 
helping tber^vhnd lesson plans and seat utg charts, Thc*v <an stop 
b\ during the d»u to help with problems or take the sul>stitute to 
lum h 



BcNides ore bcNirating everyone's coc>|XHation. K}flministMots 
can also provick* the gcMieral inioimatio?^ so needcni by su!>stt- 
tutes ()t>lt sihetiules, retenal slips, spin lal events schedulc^d tor 
the da\ , Such "small" considerations iiguie large for a substitute, 
Ac!n>intstrators c an make sure that siibstitutc*s don't have to vvai^*<'» 
m the «>ttH e at thi* vml ot the da\ lo luin in time slips, tor instance, 
or leave not knowu^g a ttie\ are needetf the lt)llowing cJav, 

Ihe res}K)nsibilit\ tor intc^gtating the substitute s work with the ^ 
regular teae her s |s nol hn>ilc*<l to one person, With a < (Vop(^rative\ % 
eiiort. the subsi itute's ser\ k e c an hv strongc^r atxi moreu^ttcH live, 



a: 



Sendor, Elizabeth. "I ^ se This Test to Sprue c* Up Your ' 
Suosiuute leachcM Program,' The f\ecc/fhe 



The qui/ lorn^at m<ikes this artu Ic^ an enjovabh* wav to evaluate 
\our substitute teac bin program lath itcw d<»s( ribes a positive^ 
attribute ot substitute ptogram^ You lespond with bow iK^r^ucM^tly 
vour program mate bes ibe de^st nption. A soe oiid sec ltot> <A|>Knns 
the CHH'^tions' important e» and \\h\ i enttun c barac'te^ristu s arc* ele*- 
suable in su[>siiruu* preigranK, 

I be* (jue^ tioe.*^ , !>oth p?\>( tu »*nf1 ?ht*<*ret!c\\!, scimn^ari/t^ the* 
tssttrs aiKj the aeKice nu>st otten give*n about substitute^ tcsu her 
fnograms, as these e»\amplc*s ciemonstrate: 

l>oes \(,ur se he)ol or distne t inte*r\iew prosper tive sol)stitutrs^ 
Are the* eH»'^tK>ns appropriate* to the tasks a stibsliuite* taees^ 

Do \ou provK^i* substitute^ with pa< kiMs ut intorauUioe. al>out 
\our St hool s pux eduie^s, st bedule»s anel pohi m*s^ 

I )o vou knrp a list ol (*tte< ti\(* substitute's^ |><k'»- the list mt ludc* 
substitutes (|ua!itK*d lo lesub in each subfee t areat^ Den^s it ne>te' 
who lae's within a Ic^vminute drjve* ot sc heK>U 

I iave vour regular tevu hers tiled several clays' worth ot "univc^r- 
sal" lesson plans, suitable tor c^rwrgcw ic^sAVhc^n rc^gular umc hers 
are* ab<^t*nl, do lhe\ leMvc* \ital < lassroom intormation Uu the* sub- 
stitute* seating (harts, alte*ndanie teM'ms, or nole*s on individual 
slude*nt^^ Doe^s the* pnne it)at or a re*gular le*acher drop in em the* 
substitute's ( »ass to ott*»r supports 

Are the*re e»\.tUuatums at the* e*ne) ot the* dav^ l)(vt*s the* substitute- 
evaluate* the* t lasst^ l)oe*s the i lass e*valuate* the stibstitutc*? Are^ 
students t)unisheHl it thc^v cause trouble t<*T a seibstitute^ 

l*t*rhat>'^ most importantlv. dei subst»tute*s c^njoy working at the* 
se he)eili^ 
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